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Preface 



Modules I and II were written to assist youth with 
identifying interests and plans for their future. As a 
leader encourage them to keep these materials in a 
place that wH allow them to add information and 
review plans and goals as they team more about 
themselves and what they want to do. 



MODULE I ~ ' 

Unit One: 
Unit Two: 
Unit Three: 



YOU AND YOUR CHOICES** 
••WlK) Am I?** 

' What Would I Uke To Do?** 
'•What Do I Want?** 



MODULE II — "YOUR CHOICES Mp CAREERS** 

Unit One: ''Curriculum Choices in High 
School** 

Unit two: "Career Opportunities in Indian 
Communities** 

This material can be reproduced and used for 
educational purposes providing credits are given. 

By assisting youth with the career decision- 
making process, you will produce individuals witti 
specialized sklls who in tum can offer their expertise 
toward the bettennent and economic development of 
ttieir tribe. 

This manual is designed to develop career 
potential in youtti and eventualy the economy of the 
. tribal community. This project was a result of Indian 
leaders* concern for ttie future of their communities. 
The success of this project will be measured by ttie 
degree to which tribal leaders, youth and ttteir 
families work togett)er to insure a better life for tiie 
entire Indian community. 
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for Leaders Plan ah#ad for your youth moetingt 

1. Review your leader's guide. 

2. The community is your classroom — use it. Keep 
everyone involved and busy. 

3. Read materials and have instructions prepared 
ahead of time. 

4. Contact community persons in advance that youth 
may observe or interview. 

5. Keep parents, tribal leaders and community 
informed atxxit this career development manual 
for American Indian and Native Alaskan youth. 
Look for ways to involve parents with their 
chlMren. 

6. Begin your meetings with a fun activity that 
involves all youth in some activity for 10 minutes. 



7. 



Use activities that will help youth to interact with 
the group and feel comfortable with themselves 
and others. 



Who Am I? 
unit one 



ig Module I 

You and Your Choices 
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Purpose 



To provide background information from which youth can become 
more aware of who they are, what interests they have and how 

important they are to their community. 
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Description - Module 1, Unit One 

This unit provides opportunity for youth to 
understand more about themselves. The youth start 
a compilation of their interests and values to be kept 
in the back of their manual under "Career Diary'' 
(Activity No. VII). 

Youth can refer to the "Career Diary"* in other 
units of the manual as they make decisk)ns about 
courses to take in juntor and sentor high school. The 
dedskxts can be based upon their interests and 
aptitudes whk:h they record in the "Career Diary". 

Who Am I? 

As an indivklual you are shaped by your culture 
and personal experiences. You possess certain skills, 
capabilities, likes and dislikes. You akxie know your 
feelings. 

As a member of the human race you have 
certain rights and freedoms. These ri^ts enable you 
to become anything you desire based on your 
interests, knowledge and skills. 

In this unit you will become tamHiar with yourself 
as you identify your likes and dislikes. Knowing 
yourself win help you determine the kind of future you 
desire. 

Background Narrative 

American Indians and Alaskan Natives were the 
first people to live in what is now called the United 
States of America. Historians say that Indians have 
lived here for 25,000 to 40,000 years. Indians, 
however, say they were created here and have lived 
here forever. 

The sacred stories of Indian beginnings can be 
found in the oral histpry of each tribe. History, 
language and culture have been passed down 
through the generatkxis by word of mouth known as 
"oral traditk3n". Oral traditkKis have been important 
to the Indians for preserving tribal history and culture. 

According to oral traditkxi tribal groups were 
given a way of lif^ by the Creator that is unk^ to 
the tribe. Each tribe was given a separate language 
in which culture and views of the wcrid were 
expressed. 

Although there are many differences among 
tribes, similar beliefs are oftm shared. One similarity 
is that the Indians see themselves as a part of the 
great circle of life, living in hannony with the worid. 
The Indians do not try to control the environment but 
to live with it. Life is consklered a preckxis, 
inepiaceable gift, and it must be carefully nurtured 
and protected. 



For Instance, the Algonquin tribes see life as a 
one-time gift from the Creator. It is viewed as a 
circular joumey on earth beginning in the east. For 
the first 12 years of life a chiki walks from east to 
south: happy, innocent and not expected to 
understand life. Parents cherish, protect and pray for 
their chikl's good health. 

Upon reaching the south at 13 years of age the 
child is now an adolescent. The time between the 
south and west is for learning in which the youth are 
educated in the way of the Indian people by the 
aged, wise-ones of the tribe. As adolescents, they 
search for a meaning and place in life. 

As they continue to walk their earth joumey, they 
move fixxn the west toward the north, becoming 
adults. Today, a person is legally an adult at age 
18-21. Fbr the Algonquin, an indivMual is an adult at 
the age of 28. As adults, they apply all they\\. 
teamed in the prevkxis two phases of life. They take 
part in the tribal tradittons and as adults they involve 
themselves totally in living. 

By the time they reach the north they are the 
"keepers of knowledge and traditton". They are the 
historians and wise teachers of the tribe pflu»ing on 
their knowledge to those younger. By the time they 
reach the east, the betoved ektors have given 
everything they know back to the people. They then 
take the step beyond life into death completing the 
. jounney of life and making a complete drde on earth. 

As a teen you are now near the south in your 
circular joumey on earth and it is the time fbr 
learning. It is also time to search fbr your life's 
meaning. You must prepare yourself fbr the time 
when you reach the wesf and become an adult. 

As you read these materials and complete the 
activities, you shouM keep in mind that you are an 
important and unkjue indivklual. You have abilities 
and interests that can be devek)ped fbr a successful 
and happy life. As you plan your life, you need to 
know all you can about yourself. The activities in 
"Who Am I?" have been designed to make you more 
aware of yourself as an indivklual. 
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Learning Activities 



ItolnQ ttw LMWithiQ AoIIvMm In Unll Oiw 
. T?i§ iwiilnB MiMlItt In unR on§ should bt uMd In mqmom iloMng tho tftlniiUid thno for oich tcUvity. 



BstkiMrttd TliM 
(fninutM) 

I. RMdkiQ tnd Dltomiioni 20 



M. SiW A wmnttt 10 

"My I 



V« A Sd^PloAto Sd^Acttvlly 60 
Vl« ^AffMI tf • • • 15 



Vi. "My Cmtr Oiry 60 

ToM - 3 hours. 30 mInutM 
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I. RMding and DisouMion 

• Hav« youth nad tht Mction entitled. "Who Am ir\ Follow with group discussion. 

II. Vocabulary Building 

e Youth need to buHd i vocat)uliry of words and terms dealing with developing their careers in this project. 
Youth may consult a diottonary If necessary, but they need to write the definitions In their own words. 

e Youth need to know the meaning of several words In this unit ''Who Am \r\ to help them understand the 
In ton nation presented. , 

1 • Interastai a taaRng ol Intantnaeet conoaffi oc curloeity about eomathing 

2. emotionat aliong feeUng such aa lovai hatai ftar, anger 

3. unlQue: dNfarent from all otherSi un ua ual> extramilnafyi rare 

4. knowledge: ac qu a l nlan ca wWi taola; range of Intonnation, awaraneaa or undaratanding 

5. skll: giest abMty or prafldenoyi expaftnaaa in arti craft or acienca 

6. capable: having the abMty or quattlaa nacaaaary fbr achievement In any spedfie area 

7. cultura: tlie concafrta, habitat tkMa, arte, I na l mm en ta , Inatitiitiona, etc of a given people In a given 

— ■ — — — ^ — 
penoa; opnmMMQon 

. seii'profw. Hieiiuiy own ounvwicnng cnaracianaDca 

9. self-awareness: ob e arving and In laipre M ng onae own MantHy, character, personality 
10. career tha a dv a n ce ment or achievement In a particular vocauon, a lifeworic, profeaalon, occupation 

III. SeH-Awarmaa - "My Favoritea'' 

a Have youth complate the activity, "My FavoriteSt'* listing their favorites under each category. 

IV. Idaiitifying My Intarvata 

a Thia activity consists of two parts and shouM reflect current interests of the youth. Direct them to fill in the 
blanks and complete each sentence for each part 

V. A SeH-Profito 

a Review the content and Instructtons in youth manual fbr completing the self-profile activities. Each person 
should merle ttie charta and iiave a colored pend to connect the check marks. 

a After co mp leting this activity have each person select a partner and fRI out a profile sheet on the other 
partner. (Use the second set proflto sheets, For My Partners Career Diary.) 



a Encourage the youth to share with the group ways their partners saw them differently than they see 
themselves. 

a Ask youth to discuss their self-profBea with parents and friends. 
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VI. What H . . . 

• Ask the group to answer the questions "What If ... " Combine ail the suggestions they made as tribal 
chairman and if possible trytosetupatimefbrthe youth to visit with the tribal chairman and discuss the Ideas ^ 
expressed by the group. J 

• If the trttMl chairman cannot meet with the group have the youth take turns acting as tribal chalnnan and 
estabish the activities they IM should be most Important fbr youth. As a group. It Is their responslbHIty to 
convince the tribal chairman of the Importance of provkiing certain activities. 

VII. **My CaiMT Diary" 

• Have each person create a section In the back of his/her career material called. "My Career Diary". 

• Provide special paper for each youth to design a cover page that vtdll reflect his/her own personality. Suggest 
that each Indivkhiai personalize the cover by using: 

*— a tavorite color 

— special symbols 

— personal interests and designs 

"My Career Diary" shouki be one of the most vakjable sections in the youth manual. The diary shoukl be placed 
in the back of the youth manual where each person can store personal thoughts and kjeas. it win be a useful 
tod when considering a future career. 



Be sure at the end of each group sesston that al completed worksheets marked "My Career Diary" at the 
bottom of the page are piand In order in the new sectkin. Any other worksheets that the youth feel show 
interests, goals or dedstons about themselves can also be added to their career diary. 



i 
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What Would i Like to Do" 

unit twc 




,7 Module I 

You and Your Choices 
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Purpose 



Youth will learn how their personal interests can provide an entry 
into a lifelong career. Setting goals will be emphasized as a 
method for making decisions about their future. 
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Description - Module One, Unit Two 

This unit describes how personal interests are 
useful when considering a future and maldng caieer 
I decisions. Personal interests can develop into sidlis 
that are heipfui to a career. One who has a variety of 
sidlls and trainino can improve his/her chances fbr 
continuous employment throughout a lifetime. Youth 
need to be aware of the importance of selecting a 
career that reflects their abilities, aptitudes and 
Interests. The types of courses studied in junior and 
senior high school can tielp youth select careers. 
Complet^ig a high school education should always be 
encouraged. The years between age 10 and 24 are 
basic years for exploration and decision-making about 
a lifetime career. 

It is important for youth to understand that the 
job market continually changes and wM afltet them 
and their work. They must be prepared to make 
adjustments to change by increasing their skBls. in 
1972» the Nattonal Advisory Cound on Vocatkxial 
Educatk)n reported the average typical worker 
changes jobs five to seven times during a lifetime. 
ViB reasons for these changes include: retraining of 
job skils, promotfan s , dissatiatactton, m igr a tton, 
Industrial shifts, technotogtoal advances, economic 
expanston, depresston or serfcxjs injury. 

Unit two encourages youth to oonskler their 
future by estabBshing goals fbr themselves. Youth 
must research a partoilar career to know what skills 
I are needed. As a leader you shouM emphasize the 
importance in understanding that a career win occupy 
the majority of a lifetime. You can make it easier to 
enjoy the future by making wise decistons now. 

Wliat Would I Uice to Do? 

Developing Your Intereete 

Let's examine how an Interest may devetop and 
become a major part of your life. Imagkie that you 
are encou r aged Isy your IHends to join a track team. 
Assuming you have had no prior experience in 
mnning competitively you might find yourself 
depending on a coach and teammates for 
encouragement and advice, if you contbiualiy tail and 
show no Improvement, you wM probably quit the 
team. On the other hand, if your running ski 
continues to improve you wHi prolMbly place more 
emphasis on winning and rsinaining on the team. 
What you are doing Is determining how you spend 
your time based on what you enjoy. Whatever 
appears to be satisfying your needs, wM become an 
interest. Therefore, you have devetoped an interest In 
running. 



You may have originally become involved in the 
sport of mnning through your friends but you now 
And yourself placing emphasis upon your ability to 
perfbrm. At this point you have discovered your 
ability to control your own behavkxr. The emphasis 
you have placed on perfbnning, serves as an internal 
strength which can push you fbrward. Your 
nx)tivatk)n has come from within replacing the need 
to be externally motivated by friends and coaches. 
Now you are running because you enjoy it 

Many youth display interests in other competitive 
sports that are ck»ely related to their hon^e or school 
experiencee. These strong Interests can develop into 
many careers. Athletic coaches and physical 
educatk3n teachers are needed to train youth, 
referees are needed for major sporting events and 
salespersons to handle sports equipnnent for schools. 
Workers in careers such as athletic training and 
physical therapy, are needed to deal with phystoal 
fitness. These are examples of only a few careers 
that are an offUxxrt of a basic interest in sports. 

Rodeo competitkxi is of interest to youth who 
have been raised to handle Hvestock and have spent 
years working with animals. Many Indian youth 
participate in k3cal rodeos in their communities before 
a dedskxi is made to compete professkxiaHy. If 
successful in a partkxiiar rodeo event, they might 
conrtpete in the finals of the Indian Nattonal Rodeo 
Assodatkx). 

Youth may also use their interest in animala to 
pursue a carser as a rancher or farmer. Aglcuiturai 
work in Indian communities can offer many 
opportunities. Some tribal governments have 
established agricultural businesses by leasing land for 
grazbng and cuitivatton. Many mors Indian people see 
greater opportunity for using their lands to devek^p 
ranching or farming. 

The prospect of agriculture as a carser has 
become more available and attainable for Indian 
youth. Technotogtoal advances have made It possible 
for Indian communities to have irrigatkxi, resulting in 
higher yiekto. There is a need for both males and 
females to enter careers as horticuituralists, 
botanists, data processors, veterbtarians, animal 
breeders, crop specialists, mariceting and 
salespersons, record keepers and other careers In 
agriculture. 

Knowledge and an interest In cultural 
background can influence a dedskxi when selecting a 
career. Occupatkxis such as teachers, museum 
curators, and anthropotogists teach chiklren about 
cultures and languages. 
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other careers resulting from an interest in culture 
might be directing Indian pageants, presenting Indian 
songs or serving as a guide for visitors at tribal 
locations. 

Interests in crafts, sewing, cars or babysitting 
can be developed into lifelong careers as art 
dirsctors, dothing designers, auto mechanics or day- 
care professionals. The satistactlon gained from 
doing these Jobs can motivate a person to continue 
education and to further training in specialized skills. 

Human service occupations such as a counselor 
or social worker, require knowledge of the home 
environment and culture of clients. By possess^ 
knowledge through educatkxi or tracing you can 
increase the rate of success in working with people.' 
Proper communicatkxi and attitude of the social 
worker will go a king way towards helping to solve 
social problems. 

Communtoatton skills are essential fOr those who 
choose careers in tribal government. 

• elected public offidals and tribal managers 
(and those working with them) 

• managers of tribal economk: devetopment 
and other needed programs 

• other tribal positkms 

Youth trained as professtonal managers with 
communicatkjns ability are in great demand. 

Since you are the best judge of your own 
interests and abilities, you shoukJ think of activities 
that offer rewards, and personal satisfactfon. 

Do you receive more satisfaction in working with 
your hands, with animals, people or deveksping 
Ideas? 

Many individuals have more than one skill or 
interest. These indivkluals may enjoy anything from 
making crafts to working with chikJren or the ekjerly. 
These interests can devefop into full-time car86rs. 

Because of a lack of understanding of 
themselves some young people are unable to see 
their own potential. Youth may become involved in 
activities without giving much thought to the kind of 
activities that really interest them. Later they realize 
that they don't enjoy what they're doing and wM try 
to find something else that interests them. If they 
remain unsure of themselves, each activity becomes 
more dissatisfying and they can become increasingly 
discouraged. It is very important to take the time now 
to determine your interests and abilities and identify 
the type of activities that will interest you for a 
lifetime. 



Setting Your Qoala 

Setting goals Is Important to you and your future 
A goal Is an object or end that one strives to 
attain. Goals may be achieved within a short or tong 
perkKl of time. Short-term goals can be like getting 
dressed, Hding a bike, driving a car, or buying 
something at a store. Long-term goals require more 
time, such as devetoping friendships, taking a trip or 
devetoping a skin. 

In order to attain a goal it is important to be 
aware of your own behavk)r and habits. For example, 
if your goal is to get to school on time remember the 
number of minutes it takes you to get out of bed, eat 
breakfast and get dressed will determine the tinrte you 
need to wake up. Knowing yourself and behavk)r will 
help you to reach the goal of getting to school on 
time. 

Your behavior can either help or hinder you from 
reaching a goal depending on how hard you apply 
yourself. Some goals can be more difftouR to achieve 
due to circumstances, such as a lack of time or 
finances. However, motivatkxi and persistence can 
overcome any obstacle. 

There is no greater goal than one that will 
detemiine what you will do in your future years. AO 
youth need to establish goals, both short- and k)ng- 
term. These goals can gukfe you through the years 
like mUeposts and the passing of time may be 
correlated to climbing a ladder. 
Think of the bottom mng of a 
ladder as the unskilled person. 
Through educatkxi and training 
you acquire skills and as you 
progress upwards, 
responsibilities and salary will 
increase. At the highest mng of 
the ladder, your capabilities have 
detennined your achievements. 
At this point you shouki have 
reached many goals and be a 
valued memt)er of the working 
force. 

Manuelito, a Navajo leader, was a strong 
supporter of education in the late nineteenth century. 
His words ''education is the ladder" became a slogan 
that has encouraged many young Indians to pursue a 
college educatton. 

The most important effort that you can make for 
yourself is to buikl upon your interests and 
experiences. Establish goals for the next five years. 
Be as realistic as possible in setting up your own 
ladder to your future. 
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Using the Learning Activities in Unit Two 

The learning activities for unit two provide the leader an opportunity to assist youth by thinking about 
their future careers. Some activities require longer planning periods or additional an^ements. Use the 
infonnation for each activity to give directions to the youth. Resources listed ^iiay be of fjrther interest to you In 
your preparation. 

The learning activities should be used In sequence allotting the estimating time fdr each activity. Stress the 
completion of the activity rather than the time. 

Uaming Aethrtty Estimated time 



I. 



Reading and Discussion, 
"What Would I Uke To Do? 



(minutes) 

60 



II. 



Vocabulary BulMIng 



30 



Hi. 



l-eamlng More About My interests 



120 



IV. 



More About Setting Goals 



45 



V. 



Climbing the Ladc'er 



15 




Evaluatkxi 



15 



Total - 4 hours, 45 minutes 
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I. Reading and Discussion 

• Have youth read the section entitled *'What Would I Like to Do?" Follow with group discussion. 

^ II. Vocabulary Building 

e Test the knowledge gained by the reading section with the vocabulary buikjing exercise. 

e Youth may consult a dtotk)nary if necessary, but they need to write the definitions in their own words. 

1 . personality: the sum of a person's character traits, attttudes or habits which are seen by othera 

2. interest: the quality in something that ai^ouaee attention; something you want to know more about 

3. behavkx: a manner in which a person conducts him/her self 

4. goal: an end towards which an effort la made 

5. requirement something wanted or needed 

6. achieve: to accomplish; to attain; to reach 

7. realistic: within reason; things ss thsy really are 

8. short term: a brief period or short period of time 

9. motivatkxi: to cause to set 

10. obstacle: any thing that stands In the way of accompiishment 

I III. Learning More About My Interests 

e Assign the worksheet that kJentifies areas of interest. 

e Encourage each one to add more activities to the areas of his/her strortger interest. Interest areas can be 
added. 



e After youth have kientified their interests and completed the exercise at the end of this activity, suggest a visit 
to the library to research jobs that fall within their area(s) of interest. 

e Ask them to choose a partner who knows something about them. Have each person list the interests of 
his/her partner. When completed, compare lists to detemnine if the partner perceived any new areas of interest. 

IV. More About Setting Goals 

e i-iave youth use this worksheet to write down a five-year plan. With the help of short-term goals, youth can 
achieve a k)ng*tenfn goal. 

e Assist youth to understand that goals are decisk>ns made about the future based on what we want and how 
we want to obtain it. If possible, use the fbltowing resource to clarify thoughts about goai-setting. 

RImstrip 

Title: Priority Pointers (1977) 

90 Frames *Cokx 
k Brigham Young University 
} Audk) Visual Services 

290 HRCB 

Provo, Utah 84602 

Phone: 801-378-2713 q q 
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V. Climbing the Ladder 

• Youth should use the ijoal plan that they made In activity IV to complete the worksheet, Climbing the Ladder. 
The ladder contains rungs up to ten years and can be used by youth who plan to project goals beyond five 
years. 

VI. Evaluation 

• Have the youth fill out the evaluation form at the end of unit tvw. The questions are based on information 
presented in the unit "What Would I Uke To Oo?" 

• Discuss the answer's that youth have given by using the fdtowing key: 

1. Yes 

2. Yes 

3. No 

4. Yes 

5. No 

6. Yes 

• If a large number of youth have missed a partteular questkxi, It may be useful to re-read the informatton in 
unit two or to encourage them to investigate further resources. 
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What Do I Want? 
unit three 




Module I 

§4 Tou and Your Choices 



Purpose 



^MMM^MI^M^A A^M^^ ^m^^^ ^W^^jJ ^^^^^^ AA^^^ ^^^^^^^^^^ . ^^^A^A^AA 

lo vuwigv youui v kxjk tfiMKi« aww vwr vmricis tno mprovv 

thtir dtdtioiHntMna iklt. 
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DMOflplloti • Moduhi If Unit ThrM 
TMt unil Moouraotf youth to oonUnut thtif 

09 IMnMOT ID IIIMr InQMn OOmmUnny* TfW 000109 Of 

t ctnut li not • oiit ibiM dooWon iMt rathot 
dtoMont nwdt wwt i pwtod of tfeiw. Booh Indvlduil 
mult iMrn to Mt ihort tnd tong-torm goi^ 
M to a Muro oirav. SinM 
ofM^ii libof toreo In in Mtan oomnwnKy, it It wIm to 

CvMf oduo rt on hw boon dtllnod l»y ?riitfiy 
wHpW' inii QWViOQn ofiDiHBM ino puR^ 
Ihii unit md iMTiina loiMlioi. 

CtntttduoaHon. . . 9mtol^§tliortotoubKo 

ouMJ H UJwiwg oonvnunny fi rwpvi0 

MMdkMli toftooonw Avnflir iwMfi tfw mMjm 
^ ^^^^^^^^^^^^^^^^ ^^^^^ 

^^^^^^^^^^^ A^M^A — * — s^^^ * 

WOT VI fWn H MQr W tHOfli OOOOfniO 

^^^^^^1^^^ ^^^^^^^^^^^^ ^ ^^^^ ^^^^^A^^^ *~ 

IXMOTk imWBMl OTO WmmtyWIg W wmSn 

MMaL (Heft, 1§79 

If youth MO oOuHi In MHifyino oifWfOt it wM 
onooufiQO tlwm to otwiotfiin owlr Inliioit ond 
oonvnNminl to o ovwf* Tho vtlut of woilMrftnlid 
IndMdUili ihouM bo polntod out oo thot Indtan youth 
M txpoiod to Iho vtoiM ml MNudto of 

MtW plinnino tolowod by mora plwilng m inlifoito 
booomo ttranQif ond mofo dtlnod* TMb unit oan 
npp ymn wnn aoGMOfHnorang otq pwwwiQ mor 



WlwlDolWanl? 

LooMng AhMd 

TWnldng about wty you would let to do wHh 
your tiMun fii ■ bip docWon, not lo bo tokon IpMy. 
Tho dKWofw thot vou fuo mow indudo wtMra to 
IvOt wtiom to nwiy 9 ind otpooMly your choksi of i 
iMI Of Job* Eoch dioWon con dttonnino how you wH 
•Bind M fenoortont numlMr of voora. Your ftjtin lob 
cin bivolvo 0 oifOif tpm of 40 yom lor miiis and 
alxxit 2S yoafi tor fimalaa. Thaao an tho aathnatad 
nufflbof Of ytan that tho avonga poison la 
amotovod. 8taa vou aHI aoand a numbar of vaais 
wortdng In a dioaan oocupadon, tha choioa should t)a 
vour baat dadsion tMsad on iiitafaat and knowladga 

of pOlMMill OMMTt. 

A arMr It uMiHy ^Ami as the aoquanoe of 
JobOf ooou^^attona and poiitfona hald during tha 
ooursa of a vMrtdng poison's Ms. Ufslhna woik 
kidudaa pra^vooattonal and poat'^K)ca t lo n al woik 
piaparing loi a caraaiv cotiramsnt and/oi continuing 
woiK ann laviig suiii a caraar • si iaci« nawig a 
caioai Invoivoa moat of a Matfena* 
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Tha ooeupation that you ehooaa win ba your 
•ouroa of amploymant for many yaara. Your Job will 
raquira you to worH with aithar phyaioal or mantai 
affort dkaetad at aoma particular purpoaa. Wortdng 
can ba an unplaaaant taak or a highly Intaraating part 
of your Ufa, you ara tha ona to ehooaa your 
occupation. 

A good aducational tiackground la ona Indtoation 
that a paraon haa tha abity to start and fMah tasks, 
and ftalow dkaotlona Whan Intarviawina aoollcants 
101 a jOD« proiorsnoa m gnwi lo ma moai quaiinaa 
MMduala. Eduoattonal qu a Wlc a tlo na may Induda 
aithar a hloh school dtatoma. Qanaial Education 
Cartfficala (QEO) or a coNaga aducatlon. Thasa 
crsQamwa ara naoaaaaiy lor anipioyniani in most 

A dadaton to quK high school Is a diaadvantaga 
lOsniigsis wno nopa lo aam a gooo Nvvig. 
aaoonoaiy a c n ooi oropouis nonnaiy nava onncuiiy 
obtaining Joba and oftan hava tha towaat aalariaa with 
Mtia or no chanoa for promotkm. Thia Imita thair 
caraar puwiuaif luiurs oscwons ana vi mooi casos, 
baoomos a hardship. TY)s oppoitunltiss to chsnga 
jobs or movo to snothsr loca t ion to find tMtlsr 
smploymsnt csn kw fenltlng. 

Many aduKa and taanagais who havo laft achool 
tMtofs complsting high school aducatlon can snroN In 

M^A^ik^aa tf^sAA^^s #^#^aipaff^^^rf^a 4ft%^^k^ ft'^#aft'a 

scnooi aoucaoon. Ansr a panoo oi itsuuciion m 
grammar and mathamaticsi an axamlnation la givan 
and if tha taat la paassd a Q.ED. caitHlcato is 
a w a idad. aoual to a hidh school aducatlon. This 

W ^P^nP| ^^VPW^^H WP Wm V * WW V^P^PV ^P^PVPWIWWV ■ • HVP 

valuabia Q.E.D. cartNtoata haa halpad to opan doors 
for niany paojsla. 

Skia d a mon s tr a le to an amptoyar an amptoyoa's 
abHty to do somathing axpaiUy which la a dlract 
rssun cf vanngt piacuca ana axpansnca. i na vaiua 
of a wori(ar dapaiKla upon tha tottf 
acquirad. You can alw^ incraaaa your valua by 
your aducatlon and laamkig naw skMs. TTis minimum 
lavai Of SKMS naaoao is a nign scnooi aoucauon or a 
Q.EJ). Fdowlng a high school sducation your 
opuons for caraar aavancsmam ara: anena 
vocaoonai s cnooi lor ncnnicai vavwig, siuay ror a 
two-yasr ass oci a te of arts dagrse or a four-year 
Daocanursoia osgrsa irom a conga or urevarsny. 
Thaaa highar aducational yaars wM datarmmo your 
potontial as a woricar and indtoato your abiMas to 
puraua a caraar. 

Whsnyoursach thalagalagaof 18or21, you 
ara automatlcaly consldsrsd a maml)ar of tha lst)or 
foico In your community. Each mamt)ar.in tha \Bboc 

luiCO pOoqffpqPg wBTiBhi SKMS UillUUB TO uiBi 

IndMduaL Whan manftf)ars of the labor foroo search 
for Joba, thay are competing against each other in the 
\9b0f market, in this competition an employer looks 
over the latm force and chooses those workers 
whose background and skiRs otfBr the greatest 
potential to the company. 
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A ptrion who lacks skills or the basic 
qualMoMtons for omptoyment is tormad an 
''unskiHad" workar. At tha tima of appNcatkxi an 
amptoyar wM not avan conaUar an applicant for a 
positton unlaaa tha appNcant poaaaaaaa tha 
naoaaaary qualiflcatk)ns (aducatton, training, 
axparlanca) nacaaaary for tha Job. Thia Is an aga-okl 
prooaaa of picking tha bast applicant for tha job. 

In hiatorical Indian tinrmt aach parson had skiHa 
that thay acquirad In thair llfetima. Thay wara aithar 
huntars, slngara, acouta* camp sokJIarat or madldna 
man and woman. Thosa who hakJ certain Joba or had 
spadflc raaponalbiWaa obtained thair akiBa aa tha 
raauit of training, practice or experience. Protecting 
the people and provkJing food through hunting were 
conakjerad highly Impoitun Joba. Oiiy the best- 
skilled Individuaia were given responsibility for the 
safety of the whole group. Those who wars unskiltad 
were paaaed over by those who dU the choosing, if 
the teak at hand waa to hunt those with good 
hunting skifla came forward. If the occaskxi was to 
relax and enjoy a good meel, thoaa skilled In singing 
and cooking ware sought Being a leader alao 
requirad certain skills. Every Job rsquirad persona to 
have the Ngheat skills in ordsr to insure the well 
being of the tribe. 

In tradittonal timea a bartering economy existed, 
since there waa no money as we know it, and 
everyone exchanged or traded iteme for fuH value. 
Theae items were made 1^ those who had leamed 
their skills from a parant or rslativt or practiced and 
learned through experience. The work of hij^ly- 
skilled people waa In great demand. 

Most items were produced by a tamiy for their 
personal use. It was common for men and women to 
work at certain thinga Just bscausa it was expected 
of them. Since people dM what waa traditk)naily 
expected of them it waa unusual fbr men to do what 
was common for woman and women to do what was 
common fbr men. The amount of work that a family 
did together was sufficient for their own needs. When 
a surplus was created, trading coukJ take place. 
Newer items or even better items couM be acquired 
from others who had a surplus. Both parties could 
exchange items of equal value in such bartering. 

In our worM today, Indian people compete in a 
cash economy and barter less and less. Money is 
now needed to buy goods and services and money 
comes mostly from wages earned from a Job. Having 
a job depends upon being able to meet certain basic 
job requirements and having the amount of skills is 
determined by the amount of educatk)nal or training a 
person has received. 

Any curriculum or additionai course of study, that 
a person enrolls in is very important, not only fbr the 
person, but on an applicatkxi fbr emptoyment. This 
course of study may be a short technical training 
course or, a univer^ plan of four years or more. 
The important thing is that each person prepare for 
an occupatkxi whk:h will enable them to become 
self-sufficient 
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One of the biggest social changes over the past 
years haa been the attitude that men and women are 
no longer required to assume certain traditfonal roles. ^ 
Young people now have the opportunity to devetop M 
and choose jobs that interest them regardless of ^ 
gender. If you took ctosely at the people living in your 
community, you will see that there are a variety of 
career interests. Many indivkluals are in careers 
completely different from careers of their parenta. 

Look at yourself, your parenta and grandparents. 
Oo each of you share an Interest in the same Job or 
occupatkxi? It la moat llk^ that caraers have 
changed from one generatton to the next. In each 
generatton, the level of skills often changes to a 
higher level. A change in lifestylea due to changes in 
occupattons la the most dramatto change between 
past and praaent Indian raservattons. 

To visualize how skiHs are at differsnt levels, let's 
imagine a pyramkJ. At the apex (top) of the pyramto is 
the highest level of skills. The 
opposite end, the base, is the 
unskilled level. Everyone starts in 
their life's work at or near the ^ i i j 

bottom of thia pyramM. Then, as X .■' 'i. 
new skiRs era aoquired, a person 

movee up the pyramkte. Jobs at 

each level raqulre addittonal ' ' ' 
training, experience and expertise 
and demonatratea an incrsasa in 
abilitiea by the worker. 

It Is possible for unskilled workers to rise to the 
top of the pyramkJ by leaming new skills. For 
instance, workers doing unskilled labor fbr tow wages 
can improve their skills when they attend school. As 
these students study and learn they begin to use 
their new skills to earn higher wages. Summer jobs 
are usually the time for such opportunities. Upon 
graduatton ^rom college they are classified as higher- 
skilled people (lav^Ters, teachers, etc.). In sucTi 
professtonal jobs, vrarkers have a higher level of 
training and usually get the higiier wages. 

The Department of Labor has dassifled 
approximately 35,000 jobs in the U.S. These jobs are 
listed in the Dictionary of OccupatkNial Titlea. Each 
entry has a descriptton of each job with the 
necessary quaiificattons and the tasks that will be 
performed by the worker. Jobs that are similar in 
tasks are placed in separate categories. The foltowing 
is a list of the different careers and occupattonai 
categories in the Dictionary of Occupational Titlee. 

Professional, managerial, and techntoal 
Clerical 
Sales 
Service 

Agriculture, forestry, fishery and conservation 
Processing 
Machine trades 
Bench work 
Structural work 
Misceilaneous 

29 
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Within each of these occupations, unskiiled 
workers can increase their skills and move to higher 
levels of emptoyment. Each succeeding level usually 
provkles a higher income and improved benefits. 

As you took ahead to your own future, conskler 
the freedom of choice that you possess to devetop 
your career interests. 

in Units I and II, you klenttfled and exptored 
areas of interest. Unit III provkJes opportunities fbr 
you to rsiate your interests and goals to careers. 

Defining Your Interettt 

An interest can be defined as a feeling of 
concern or curiosity about something. As you think 
about a future career, oonsktor your interests. For 
example, if you like the outdoors or working akxie, 
conskler careers that woukJ adapt to these 
condittons. Whatever your Interests, it is important 
that you choose a career you can enjoy. 

Every job invoivee a certain annount of phystoal 
and mental demands. Some people described their 
jobs as **fun** whereas others aetuaBy dread getting 
up and going to work everyday. The diflerence 
between these two altitudes csn be the amount of 
thought a person gives to planning a career or the 
amount of education received to enter a certain fiekj 
of work. To have a job that you enjoy getting up for 
every morning is worth the time it takes to evaluate 
your^, your IHces and dsHkee, and d etermine your 
future career. 

It was prevkxisly mentfcxied that there are 
35,000 jobs avalabie that a person can choose from. 
Each job requires spedflc skills and can satisfy 
certain interests of an Indivit^. The U.S. Office of 
Educatkxi divkies these jobs into separate dusters; 
Each cluster is made up of jobs similar to each other. 
This dassificatkxi was made to help young people 
choose a career choice. 

JOB CLUSTERS 

1. Agri-business 

2. Natural resources 

3. Business and offtoe 

4. Communtoatkxis and media 

5. Consumer and homemaking educatk)n 

6. Constniction 

7. Environmental control 

8. Rne arts and humanities 

9. Health 

10. Hospitality and recreatkxi 

11. Manufacturing 

12. Marine science 

13. MariceUng and distributk)n 

14. Personal services 

15. PubHc services and trahsportatkxi 

As you learn about each job cluster you may 
change your Meas about potential career 
opportunities to more ctosely match your personality 
and interests. 



Each Job consists of its own set of criteria fbr 
tiiat position to be effective to its emptoyer. The 
amount of physical and mental activity will vary witii a 
Job, some positions require more physical, ottiers 
more mental output. The ability to work well with 
people is expected in some jobs that deal more 
directiy with the public. However, ttwne are Jobs 
which will not emphasize the pubite contact, whtoh 
might be more appealing to a person who prefers to 
woric akxie or feels uncomfortable when dealing with 
a varied amount of personalities. Atthough not 
spedfled, most emptoyers admire honesty among 
empksyees. Honesty among fellow-woricers can 
devetop an attitude of mutual respect which can 
maintain or increase ttie level of emptoyee 
productivity. Motivation is also appealing to tiie 
emptoyer. It insures a somewhat high level of 
performance from the emptoyee as well as the 
possibility of affecting and improving the performance 
of the sumxinding emptoyees. 

Role Changes 

BesUes the obvtous reasons that make some 
careers more appealing than others tf'^re are some 
factors that can influence a person when making a 
career choice. One such factor is the attitude that 
some jobs are just for women and others for men. 
The trend has been that both men and women are 
breaking away from traditionai roles and accepting 
jobs that were once conskJered feminine or masculine 
in nature. 

In past Indian culture times, men and women 
fbltowed pubHc opinton about ttieir roles and when a 
person dton't fit into a role, a separate role was 
pemritted. The *'berdache" and the "winkte" were 
terms for such roles which existed among the 
hkxthem Cheyenne and the Stoux. These indivMuais 
were highly respected and performed certain tasks. 
The rules of tiwJItionai society depended upon 
everyone being able to carry out tiieir expected rote. 

During traditional times, this attitude also existed 
among the non-Indian population. Members of each 
sex were excluded from work which was constoered 
the rote of the opposite sex. When Indian 
reservations were established by Congress in the tete 
1800's the hiring of reservation woricers reflected this 
influence. The Indian agent and staff of clerics were 
mate white school teachers and housekeepers were 
femate. Assisting the agent wouto be mate military 
officers. 

When modem tilbai governments were organized 
in 1934 under the Indian Reorganization Act, Indian 
men dominated tilbai leader positions and surrounded 
tiiemselves with mate clerics and secretaries. The 
traditional Indian mate coukl understand these 
attitudes because protecting the peopte and provkling 
fbr the tilbe was done by men. 
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Today, there is less restriction upon Indian men 
and women. While many Indian communities regard 
themselves as traditional, there are strong indications 
of many changes anKXig Indian people. A survey in 
1981 by OHOYO, a national Indian women's 
organization, counted the numtser of Indian women 
who held positions as the head of their tribal 
government. The results showed that out of 2S1 
tribes in the United States 67 Indian women were 
providing leadership as the head of their tribal 
government 

Many women are now accepted in leadership 
roles at the community level and even more women 
serve as council members or program directors. An 
example of women at all levels of tribal govenunent 
occunBd within the Menominee Tribe of Wisconsin. 
The tribe elected a woman to serve as its chairman 
and women on the governing council. In addition, the 
tribal lawyer was a woman. 

Today, there are many Indian communities where 
ii*"i3 ma|ority of worlcers are women. Most of these 
woricttTS are heads of households supporting their 
children and other tamiiy members. This Is the 
strongest incflcation of the changes in roles between 
males anJ females since traditional times. 

The Indian culture has had to adapt to the 
changes that have occunred over the last several 
years; What was once an economy based on hunting 
and trading, dominated by males, has now given way 
to new roles on the Indian reservations iri a modem 
economy based on earned wages. 

The opinions of other tamHy members or friends 
can be a positive or negative influence on youth. 
Young people may make career decisions based on 
other people's good or bad experiences in a job. 
Both negative and positive opinions can sway a 
young person into an occupation that they did not 
choose. 

When choosing a carser answer the following 
questions: "What sort of person do I thinic I am?"; 
"What are my values and needs?"; "What are my 
aptitudes and interests?" Answering these questions 
can help a person to choose a career that is well- 
suited to their interests. 

Decision Making 

Learning about careers will eventually involve ttie 
dedskxwnaking process. Talking with parents, 
relatives or friends about their jobs might help you 
make a dedskxi on a career, however, the final 
choice will be your responsibility. 

Since there are a multitude of optkxis, you 
shoukJ have as much infbrmatkxi about a job as 
possible in order to make tlie best dedskxi. 
Eventually a career is selected by discarding the 
undesirables and narrowing the list down to the more 
desirables. 



Oedstons can be diffteult because choices are 
equally appealing. You may need to try to prsdtot the 
results of your choice. Each dedskxi is unique to the 
person making the dedsk3n. Part of being unkjue 
invdves different interests, aptitudes, abilities and 
values. Experiences in your life will also influence 
your feelings which can change your outkx)k and the 
need to make a new dedskxi. 

Youth face a future made up of many dedskxis 
and some of these dedskxis could affect an Indian 
community. Such dedskxis are those related to 
educatkxi, work and leisure acUvittes. If youth dedde 
to get the best possible educatkxi, work hard during 
their lifetime and pursue a healthy enjoyable life an 
entire Indian community can benefit. A community 
can only Improve according to the indivMuals that 
make up that community. 

Your llftetyle and personal satisfactkxi in your 
Job are Important to not only yourself but other youth 
and the Indian community as weH. The choices you 
make will reflect your commitment to your future. All 
youth must find their own answer to the questkxi, 
"What do I want?" The answer to this questkxi will 
not only affsct your personal IHe but poraibly your 
community as weH. 

Outstanding Indiana 

Many outstanding Indians have used their 
personal interests to lead them to successful careers. 

LUCY I^IEDLANDER COVINGTON, a Colville, 
was bom and reared on the reservatkxi in the state 
of Washington. She spent her life as a cattle randier, 
operating the ranch foltowing the death of her 
4iusband, and as a political leader of her people. Fbr 
many years she was on the Trit)ai Coundl of ttie 
Colville Confederated Tribes and is accredited with 
stop()ing the federal government's efforts to 
terminate the tribe's federal trust relatkxiship. l-ler 
strength and persistence won her natkxiwkle respect 
throughout the Indian community. Lucy was elected 
to various offices in the tsiatkxiai Congress of 
American Indians and the Affitiated Tribes of 
iskxthwest Indians. Mrs. Covington placed great 
emphasis on youth leadership, challenging and 
encouraging young people to strive fbr exceilence 
and the pursuit of Indian rights, lands and resources. 
Many young Indians occupying important national 
positkxis klentify themselves as "Lucy's litter," as a 
toving tribute, and recognition of her great influence. 
Lucy Covington died in 1982. 
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ROBERT L BENNETT, an Oneida Indian, 
became Commissioner of Indian Affairs in 1966. At 
the time he attended college, educational assistance 
for Indian students was not available so Bennett 
worlced to put himself through college. He graduated 
during the depression of the 1930's and decided to 
enter law school. While working full-time to support a 
wife and three chlldrsn he went to school in the 
morning to eventually earn a law degree. In recent 
years, Bennett has served as the Director of the 
Indian School of Law at the University of New 
Mexico. 

EVALU WARE RUSSELU a Kiowa, is a 
consultant at the American Institute at the University 
of Oklahoma. She has been a teacher of cultural 
studies at the Institute of American Indian Arts in 
Santa Fe, New Mexico, lectured for Oklahoma public 
schools on legends, customs, and other aspects of 
Indian culture. In 1979 she was named Nattonal 
Indian Educator of the Year by the Nationai Indian 
Education AssodatkNfi and has twice received the 
Outstanding Indian Teacher of the Year Award from 
the Bureau of Indian AfMrs. She holds bachekx- 
degrees In cultural studies and music from the 
university of Science and Arts, CNckasha, Oklahoma. 
As a r epre se nt a tive of the Friendship Fdroe of 
Oklahorna, .a cultural exchange program, RusseH has 
visited such countries as Qemtany , Korea, Irsiand 
and Russia. Her interests and travels have enabled 
her to become tamUar with legends, customs, and 
beliefs represeritative of more than 100 diffsrant 
Indian tribes. Russell also serves on the President's 
Natkxial Advisory Cound on Indian Educatkxi. 

ARCHIE DEMMERT, a Tlingit, was the first 
Indian to be named to the Natkxial Teacher of the 
Year Honor RoH. Prk3r to teaching, he served in the 
Anmy and operated a store. Demmert finished his 
college degree at the age of 40 and in 1 969 was 
honored in Alaska fbr his contrttxjtkxi to the fieM of 
educatkxi where "his students have come first.'* 



BILLY MILLS, an Ogalala Sioux, grew up an 
orphan on a South Dakota Indian reservation. With 
his skills as a mnner, he was awarded a scholarship 
to the University of Kansas and won a gokJ medal 
and intematkxial fame for the 10,000-meter race in 
the 1964 Olympics in Tokyo. Billy cited three basic 
truths fbr youth: 

1 . "Defeat is not tailure but a learning process. You 
can accept defeat with dignity and pride. You can 
step back, analyze, adjust and go fbrwa^tj again. 
Failure is doing nothing and fear reinfbrces itself 
... the world passes you by. 

2. "People need people. On occaston, though 
drawing into yourself may seem more comfortable, 
you need to risk rejectk3n by reaching out with 
your love. Everyone, no matter who they are, 
needs a support system. 

3. "The real height of competitkxi is not competing 
against someone else, but reaching within the 
depths of your capabilities to compete against 
yourself. 

BIHy Mnis is now a successful insurance 
executive living in Calitamia. As co-founder of the 
Billy MHIs Indian Youth Leadership Prograri, Billy's 
life was made into the movie "Running Brave". 

ANNIE DODGE WAUNEKA, A Navajo, received 
the Medal of Freedom Award in 1964, the highest 
civil honor given by the PresMent of the United 
States. As a health crusader, her wori( in the fieki of 
health improved conditions among the Navajo people. 
Annie Wauneka spoke of carser faikjres as she 
described herself, "Over the years, I learned that one 
failure — or even a half-dozen failures — should 
never be the end of trying. I must always try and try 
agdn, and I will continue to try as tong as there is 
breath to do so". 
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Learning Activities 




Using the Learning Activities in Unit Three 

The learning activities for unit three will provide the leader with useful information to encourage Indian youth 
to take the first step in career planning. Some activities will require longer planning periods or additional 
anrangements. Resources in the appendix may be of further help and interest. 

The l-eaming Activities should be used in sequence allotting the estimated time for each activity. Stress the 
completion of the activity rather than the time. 

Learning Activity Estimated Time 



I. Reading and Discussion 
"What Do I Want?'' 



(minutes) 

60 



II. Vocat)ulary Building 



30 



III. Use Your Vocabulary 



IV. Group Work - Discussion 



40 



V. Writing About Outstanding Indian People 



60 



VI. Decision-Making 



VII. ''What Would I Uke To Do?' 

VIII. "My Career Diary" 



60 
30 



Total * 5 hours. 30 minutes 
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I. Reading and Diacuaaion 

• Have youth read the section entitled, **What Do I Want?" Follow with group discussion. 

I 

II. Vocabulary Building 

• Test the knowledge gained by the reading section with the vocabulary building exercise. 

• Youth may consult a dictionary if necessary, but they need to write the definition in their own words. 
Key 

1 . occupation: business, emptoyment, vocstion 

2. career sdvancement or achievement in a particular vocation 

3. diploma: a csrtHicata issuecf to a student by a school, college or university indicating the completion of 
a predascribed coursa of study 

4. qualification: any quality, knowladga, ability, experience or acquirement that fits a person for a position 

5. curriculum: a spadfiad coursa of study in a school, collega, university, etc. 

6. professional: engaged in or worthy of tha standards of a profession 

7. unsldlied: having no spedai skM or training 

8. attitude: a manner of acting, feeling or thinking that shows one's disposition, opinion, etc. 

9. motivation: to provide, affict, impel, urge to action 

* 10. personaHty: distincthfa indhridual qualities of a person 

e This is a fbllow-up exercise to the vocabulary building. Have youth complete the sentences by filling in the 
blanks with one of the words listed at the bottom of the page. Check the answers by using the tbUowirig key. 

III. Uae Your Vocabulary 

e RR in the blanks us^ one of the words listed at the bottom of this workslteet. 

1. Freda has a pleasant personality which makes others enjoy being around her. 

2. John took a mathematics test and found out he has a strong mothratkxi for math which will help his future 
career. 

3. Mr. Myers, the science teacher, toki Geroge, that if he improved his attitude he might be able to do better in 
science. 

4. There are too many unskilled persons in the labor force in Indian communities. 

5. By obtaining the highest level of skills you can become a professkmal in your fieM. 

6. A good curriculum is needed in our schools to better equip students to be prepared for a future career. 

7. I was hired for the ]ob because I had the best quanfieattons of all the applicants. 

8. I will be a high school graduate when I receive my dipkHna. 

^ 9. I am glad I can woric in a career that enables noe to use my knowledge of geography. 

10. One of your goals in lif^ couM be to have an occupation that will improve services to Indian people. 

occupatkxi career dipkxna 

cunlculum professkxial unskilled 

motivatton personality qualiflcatkHi 

Q attitude o ir 
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IV. Group Work - Discussion 

• Divide youth into groups of three or four people. Each group must select a leader and a reporter. 

e Explain that the following questions deal with the reading section "What Do I Want?". Race each question 
from the following list on a separate slip of paper. Put these slips in a container. Have the group leaders 
aitemateiy choose questions from the container until all the questions have been drawn. Have each group 
oollectiveiy answer the questions their leader drew and ask the group reporter to write down the group's 
response. When the groups have finished, ask each reporter to read off the questton and group answer. 

1. What is an interest? 

2. Writeadeflnitk)nofwori(. 

3. What are some of the biggest changes that have occuned between tradittonal times and modem times? 

4. What are the traditksnai skills in the Indian community? 

5. What is a Q.E.D.? 

6. Compare the advantages of finishing Ngh school with the disadvantages of bec^ 

7. Why is a person's aptitude important In selecting a career? 

8. Name some of the joto that wornen do that traditionally were done by 
Anaweffs 

e Accept reasonable responses simflar to these: 

1. An interest is a desira to take part in or wortc at anything that has the power to hoM your attentton. 

2. Woric is physical or mental effort directed to some end purpose. 

3. Examples of changes may be the role of men and women, economic IHe, transportation, ctothing, 
eating habits, new foods and preparations, etc. 

4. Some of the tradittonal skins include making tradittonal dance outfits, beading, hkle painting, hunting 
animals, making traditional vehides for transportatton such as dogsled, travels, canoes, using herbs 
for medicines, etc. 

5. A G.E.D. is a General Educatton Devetopment certificate. It is equivalent to a high school diptoma. 

6. Advantages: better opportunity to qualify and obtain a job; higher salaries than those jobs that do not 
require high school dipkxna; improves career potential, job advancement; allows the person to be 
more selective when looking for a job. 

Disadvantages: lower pakJ jobs; little or no chance for advancements, woridng in jobs that offor little 
satisfaction. 

7. People with an aptitude in their chosen careers have the natural ability to acquire necessary skills. 

8. Accept any reasonable answer. 
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V. Writing About Outstanding Indian People 

• To introduce youth to this exercise ask them to research the life of a local Indian leader or a well-known 
Indian. Suggest a personal interview if they choose to research a local figure. Ask the group to identify any 
obstacles that the person had to overcome in order to achieve a better life. 



e Use the worksheet to record infbrnrmtion fixxn interviews or research. 



e Have youth share the obstacles that were overcome by Indian people as they worked towards a better life fbr 
themselves, their families or their community. 



VI. Decision Making 

• Have youth take a f^ minutes to solve the "Scheduling Your Time" problem. When the group is finished 
discuss the possible solutions and the possibittty that extenrmi situatk)nal fectors can alter results. For instance, if 
you became ill. how woukl you solve this problem? How wouU the group solve this problem? Discuss. Ask the 
group if any of them have problems and need help in solving tiiem. Use examples of problems that you know 
exist fbr the community. 



"Scheduling Your Time" 



1. You have $10. 



2. You have an essay to write fbr an English dass and it's due In the morning. 



3. You haven't had dinner and there's notiiing to cook. 



4. Your car is out of gas. 



5. Your friends want you to go out with tiiem — in your car. 



6. Your favorite show is on TV. 



7. A friend called and asked you to repay $6 tliat you've owed him fbr two months. 



VII. What Would I like To Oo? 

• In tiiis exercise there is a list of jobs dvkJed into time areas that reflect the major focus: working with things, 
working witti people and working with kjeas. Instruct youth to review the jobs in the three areas and select tiieir 
choices in each area* Record them in the blanks provided. As a fbllowrup, have youth find out the kind of work 
that is done in the job they selected as first choice in each area. They can find the answer by eittier going to the 
library or a school counsetor. 

VIII. My Career Diary 

• Have youth review their personal infbrmatkxi. In Units 1 and 2 they klentified and expk)red areas of interests. 
Unit 3 provkies opporturities fbr them to relate ttieir interests and improve dedsion-making skills. 
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Bryan Beavers: A Mo\^ Portrait (1969) 
30 min., Color, Sound, 16mm 
Rental $10.00 
Indiana University 
Audio-Visual Center 
Bloomington, Indiana 37301 



Valley of Death {mS) 
27 min. 

Brigham Young University 
Audio-Visual Services 
290 HRCB 
Provo, Utan 84602 



EaMmo Artist Kenojuak (1964) 
20 min.. Color, Sound, t6mm 
Rental $4.60 

Pennsylvania State University 
Audio-Visual Services 
6 Willaid Building 

University Park, Pennsylvania 16802 

t^aifey of Osatf} (1975) 
27 minM 16 nun 
Brigham Young University 
Audio- Visual Services 
290 HRCB 
Provo« Utah 84602 

StevB Charghg Eagle: Family Man 
27 min^ Color 

American Indian Culture Research Center 
Blue Cloud At)bey 
Mah/in, South Daicota 



Listening Beyond Words (1973) 
21 min. 

Brigham Young University 
Audio-Visual Services 
290 HRCB 
Provo* Utah 84602 

Navajo and Annie Wauneka 
26 min., Black and White, 16 mm 
Rental: $10.00 
Brandon/CCM Rms, Inc. 
34 MacQuestem Parkway, S. 
Mount Vemon« New Yoric 10550 

Jbn Thorpe-AlhAnwIcan 

107 mbi.« Black and White, 16 mm 

Rental: $37.50 

Twyman Rims 

Box 605 

Dayton, Ohio 45401 



Navahos and Annie Wauneka, The' 
26 min.. Black and White Sound, 16 mm 
Rental: $10.00 
Brandon/CCM Films, Inc. 
34 MacQuestem Partcway, S. 
Mount Vemon* IMew Yoric 10550 
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Suggested Resources 

The SBlf-DinctBd Search. Form E, by John L. Holland, Ph.D. This test is useful tor individuals who have a 
I low reading level and a limited command of written English. It will give a pattern of interests, self-estimates, and 
W competencies. 



Order From: Consulting Psychologists Press 
577 College Avenue 
Pak) Alto, Callfbmla 94306 



The Offenntlal Aptitude Test (D.A.T.) was developed in 1961 for grades 8-12 by G.K. Bennett, H.G. 
Seashore, and A.Q. Wesman. It takes tiiree hours to administer and is machine-scored. It will score aptitude in 
nine areas: vert)al reasoning, numerical ability, mechanical reasoning, space relations, spelling and lanauaae 
usage. Price: $6.00. 



Order From: The Psychotogical Corporation 
1372 Peachtinee St., NE 
Atianta. Georgia 30309 



The Ohio Vocational Inteteat Survey (OVIS) for grades 8-1 3 was devetoped in 1 969 by Ayres G. D'Costa, 
Oavkj W. Winefbrdner, John G. Odgers, and Paul B. Koons, Jr. It is an interest survey ttiat will profile youth on 
24 scales that represent all occupations listed in ttie Dictionary of Occupational Titles. It takes 60 to 90 minutes 
to administer and must be machine-scored. 

Order From: The Psychotogical Corporation 
1372 Peachtree St., NE 
Atianta. Georgia 30309 



A Gordon Occupationai Oieck Ustby Leonard V. Gordon was designed to counsel youtti who dkl not plan 
to attend college. The test covers 240 different jobs that do not require college training. The five major interest 
areas and 30 smaller interest clusters can be klentified for each youtii. The testing time Is 20 to 25 minutes and 
this test can be hand-scored. 

< 

Order From: The Psychotogk»l Corporatiorr 
1372 Peacmree St., NE 
Atianta, Georgia 30309 
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CXjniculum Choices in High School 

unit on< 



m 



41 Module II 

Your Choices and Careei 



To inform the tribal courKil and parents of the necessity to provide 
a support system and encourage youth to use their interests when 

selecting courses to study and planning a future. 
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O«tcrlption - Module II, Unit One 

This unit is designed to encourage the tribal 
coundi and the parents to provide a support system 
for the youth. 

Youth need to t)e encouraged to use their 
interests that they have complied In "My Career 
Diary" as a basis for selecting high school courses 
and to plan for a future career. 



Curriculum ChoiCM In hiigh Schooi 

Background Narrative 

The lives of Indian youth in the fifteenth century 
were quite (flfftorent from those of today. They spoke 
their own tribal languages with no written language. 
They had their own way of dressing and their own 
types of food. They had no stores and everything 
needed was made by hand. There were no school 
buikiings and children went to school fbr the entire 
year with parents and grandparents as their teachers. 

In today's littetyle, your time Is no longer spent 
In learning to make everything you need. Instead your 
time is involved in learning basic skiiia to help you 
think, communicate, solve problems and become 
independent. You are developing and preparing 
yourself fbr a career. 

It was stated in a prevkxjs sectkm that in order 
to have a job you wm need a good education or 
acquire some fomn of fbnnal training. Junkir hig^ 
school is a part of the educatfcxi process. Jurior high 
offers a selectton of courses that are basic or 
required to the junior high curriculum. English, 
mathematics, sciences, social sciences and usually 
physical educatkm or health are required' courses. 

In additton to required courses there are 
electives such as typing, shop, fine arts, choir or 
home economics. 

High schooi Is similar to junior high only on a 
larger scale. Schooi size wtt determine the number 
and types of courses offered. As with junkxr high, you 
win have certain required courses in your cuniculum. 

High school graduatkxi requirements vary from 
state to state. The fbOowing are requirements from 
one state as an example of what you can expect to 
take. The requirements are: 
4 years English 
2 years mathematics 
1 year science 
1 year history 
1 year physical educatk)R 
1 year health 

year American government 
phis electives 



It is important to plan your cuniculum during 
your four years of high school. Check with your high 
school counsek)r or principal fbr your high school 
requirements and planning your cuniculum. Keep in 
mind that electives are selected based upon your 
own interest or career needs. 

Electives vary by school and state. This foilowing 
is a sample list of some from which to choose. 

Social Studies: worid history, sock)k)gy, 
economics, consumer economics, worid geography, 
your state's history. 

Busineee: shorthand I and II, typing I and II, 
personal bookkeeping, record keeping, business law, 
mariteting I, II, III, IV; office procedures, accounting I 
and II, data processing. 

Induetrial/Vocational: woods I, II, III; wekiing I 
and II, metals I and II, small engines I and II, auto 
mechanka, drafting I, II, III, IV. 

nne Arts: art I, II, III, IV; design, oils, water 
cotor, weaving, art history. 

IMusie: band I and II, orchestra, chorus I, II, III. 

Home Economics; chiM devek)pment I and II, 
home decorating, preparatkxi fbr life, foods I, II, III, 
ctothing I and II, consumer educatkxi. 

iJinguages: French I, II, III, IV; Spanish I, II. III. 
IV; Gemian I. II. III. IV; Utin I and II. 

Agriculture/Forestry: vo-ag I. II. III. IV; forestry 
& environmental 

Junky high school and high schooi can be the 
happiest years of your life, it is to your advantage to 
graduate from high school in order to get the best 
emptoyment. Based on your interests recorded in 
"My Career Diary", plan to enroll in courses in which 
you have strong interests. Good grades can result 
with a strong interest. More Important, you shouM * 
buiki a solkJ background of courses that Will be 
helpful to you as you plan for your career. 
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IMPORTANT — IMPORTANT — IMPORTANTI (Leader's directions to help accomplish the purpose of this unit) 
Contact the trit)ai council education committee chalnnan and meke an appointment to discuss the fbilowing: 

— The purpose of this unit. Stress the importance of the council providing the leadership to involve the 
parents in supporting the youth. 

— Plans to schedule an evening meeting fbr the parents to explain the high school cuniculum and subjects 
that the youth are required or elected to take. 

— A time and place to hold the meeting in the community. 

— Inviting a person (may tiB an education specialist/counselor) who can explain the subjects to the parents. 

— Who is to be at the meeting with the parents: 

1. council education committee 

2. education specialist or person from school administration 

3. youth 

— How to notify parents of the meeting. 

— Having the council education committee tmke arrangements to hold the meeting. 
Youth activities are to take place after the council education committee/parents meeting. 
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Learning Activities 



Using the Learning Activities in Unit One 

The learning activities in unit one should be used In a sequence allotting the estimated time for each activity. 
Stress the completion of the activity rather than the time. 



Learning Aetfvity 



Estimated Time 
(minutes) 



I. Reading and Discussion 
"Curriculum Choices In High School" 



90 



II. My Cunlcuium Plan 
(depends on amount of time at home) 



80-90 



III. School Subjects with Job Clusters 



45 



Total - 4 hours 



) 
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I. Reading and Discussion 

• Have youth read the section entttied "Cuiriculum Choices in High School." Instaict them to use a piece of 
paper to list the words they are unfamiliar with as they read the information. After they have read the materials, 
discuss the words they wrote down. Refer to the dictionary if necessary. 

II. My Curriculum Plan 

• This Is a follow-up activity from the scheduled meeting with community leaders and parents. Direct and assist 
the youth In fulfilling out the courses for their cuniculum plan. Encourage youth to talte this assignment home 
and complete as much as possHiie with their family or friends. 

III. School Subjects With Job Clusters 

• Direct youth to select one or more "trees" v>dth their favorite subject written on the tnjnit. and use their 
favorite color to color the leaves nearest the \obs they thinic they might want after they complete their education. 
Have the youth write their names on their "trees" and display them for others to see. It might be interesting to 
see if any selected the same Jobs. 
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Your Choices and' Careers 
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Purpose 



To assist youth in identifying career opportunities in their Indian 

community. 
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Introduction to U.S. Department of 
Education Job Clusters 

It has always been the goal of tribal societies to 
produce knowledgeable, sidlled. competent and 
responsible irdividuals who can maintain a culture 
and insure the existence of the tribe. 

During traditional times, children were trained to 
develop and possess skills which were of value to the 
other members of the tribe. As chikJren it was known 
to them what was expected of them as an adult. 
They were secure in the knowledge that they were 
respected, loved and accepted. This feeling bonded 
them together with the tribe and contributed a sense 
of wholeneB to the tribe. 

In toda/'s Indian communities, there is a growing 
need fbr Ir.:^ people who are wed-educated and 
trained workers who can contribute to the tribal labor 
force. Job opportunities on a reservatkxi exist fbr 
young people today Just as they dkJ in traditkxial 
times. Workers who are weH-disdpiined. wett-trained 
and interested in their Jobs improve the economy of 
their people. For this reason it is necessary that 
yough understand that each person's contributkxi is 
of great importance to the community. 

Presently, as in tradittonal times, the economk: 
growth of the tribe is important A distinct rslatkxtship 
exists between natural resources, management and 
available money. The economy and quattty of lifb on a 
reservatkNi lies in the hands of tribal dedskxwnakers. 
As natural resources and new programs are 
devekjped the demand fbr workers dramatically 
increases. Increased demand ofl^ trained 
indlvkluais emptoyment and expanded career 
opportunities. 

Many Indian communities have devetoped 
industrial parks to draw manutactursrs and industiy 
to tribal lands. Most of ttie goods-pixxlucing 
industries have been successfiii in employing Indian 
workers. On most Indian reservations, small 
businesses are owned and operated by people 
resWing on ttie reservation. Both ttie goods and 
service-producing industries have ttie potential to 
expand and fully devetop into growing Indian 
communities. 

Job opportunities exist fbr botti white and blue- 
ooHar workers and agricuttural workers. White-collar 
Jobs; such as lawyers, doctors, teachers and 
administrators require professkxiai titdning and 
education. Blue-collar jobs also require sfMcffic 
training to devetop certain skills witti a limited 
education. 



The fbltowing pages give a better idea of some 
job opportunities in Indian communities. These 
opportunities are wittiin each of 15 job clusters 
identified by ttie United States Offtoe of Education 
(USOE). These opportunities will vary from 
community to community, it is impoitant ttiat ttiey be 
used only as a guide at kxsking at ttie overall picture 
of the Indian community. 

Remember, each occupation in a job duster is 
different as to ttie amount of education and tivining 
needed fbr ttiat particular Job. The common element 
in a duster is ttie similarity of the kind of work to be 
done by ttie worker. Each duster involves diffbrsnt 
levels of preparation needed to perform a job witti 
average ability. The fbltowing is a description of each 
level of preparation. 

1. Short on-the-job training: This ttaining may take 
only a few houre or days. Jobs do not require a 
high school diptoma. Jobs involving short on-ttie- 
Job tttyning are consktored unskilled paying Jobs 
and are ttie k>west paying jobs. 

2. Long on-the-job tnrining: This tiBlning involves 
months or years of training and work experience. 
It can include apprenticeships, vocational school 
coursework, or an actual Job-tiratoikig program. 
Workera are termed semi-skilled. 

3. Specialty training: This titdning is taken after high 
school at a techntoal school or a two-year college. 

4. Unhraralty or coliege-level training: Training 
involves ttie compietton of four yeare of college 
resulting in a bachetora degree. It also indudes 
any professtonai or graduate school training. 

However, by conskJering certain factora it is 
possibto to make some predtotions ttiat may help 
Indian youtti to determine what lies ahead tar them in 
future yeara. The country's Job market is influenced 
by these same tactora. 

The greatest of ttiese tactora is ttie high birth 
rate in Indian communities. This rate necessitates a 
future in which ttiere will be a need fbr workera who 
can perfbnn personal and pubUc services. 

The growth in jobs will incrsase in aU the dustera 
ttiat have been described in ttiis unit. However, ttiere 
will be ttie greatest growtti in health care, education, 
ti'ade, repair and maintenance, tiBnsportation, 
government, banking and consttuction. This will be 
due to tile vast improvements ttiat are being made in 
ttie economto life of Indian peopto. Private sector jobs 
devetoped by indMduals, organizations and tilbal 
groups will continue to improve tiie quality of life. 

It is important tiiat any youtti devetop ttieir 
maximum potential by seeking careere ttiat are 
satisfying and rewarding, it is a future ttiat truly 
betongs to ttie youth of today! 
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Using the Learning Activities in Unit Two 

The learning activities in unit two should be used in a sequence allotting estimated time for each activity. 
Stress the completion of the activity rather than the time. 



LMming Activity 



Estimated Time 
(minutes) 



I. Reading and Discussion 
"Introduction to U.S. Department of Education 
Job Clusters" 



15 



ii. Job Clusters 

III. Occupational Analysis 

iV. Spealcer 



30 



45 



60 



Total - 2 hours 30 minutes 
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I. Reading and Discussion 

• Have the youth read the section entitlecl 'Introduction to U.S. Department of Education Job Clusters". 
Instruct them to use a piece of paper to list the words they are not familiar with as they read the Infbnnation. 
After the youth have read the materials, discuss the words they wrote down. Refer to the dictionary if 
necessary. 



II. Job Clusters 

e This activity Is designed fbr the youth to create their own Job cluster. Direct them to use the tepee, circle, tree 
or create their own dciign to trwke the Job cluster that uses the Infonnation In their **My Career Diary" section. 



III. Occupational Analysis 

e Xerox four copies of the "Occupational Analysis" activity sheet fbr each youth, or have them copy the outline 
on other sheets of paper. 



e Malta available and assign youth to use their tribal newspaper or national Indian newspapers to seeic 
Information fbr this exercise. 



e Explain the use of advertisements In alerting the general public about existing Job opportunities In Indian 
communities. 



e Assist with fllling In the questionnaires with as much Information as Is provided In the newspaper. 



e Advise the youth to look at each advertised job and determine if it Is a Job that might Interest them. If they 
are Interested and the job can be added to their job duster In "My Career Diary", have them add it If it does 
not relate to their Job-duster interest area, suggest they begin to list jobs which Interest them. The list "New 
Interests to Explore" Is to be placed In "My Career Diary" and added to as their Interests broaden. 

IV. Speaicer 

e Invite a speaker who has knowledge of the various jobs In his/her own place of employment, 
e instnjct the speaker to tell the group about the vartous Jobs heM by co-work^^ 



e Have the students list the Jobs on their activity sheet right betow the example. 



V. Evaluation 

e Have youth evaluate the usefulness of the career devetopment material. 



e Cdlect their evaiuatkxis as well as your leader evaluatkxi form and mail to Phyllls Worden as Indicated on the 
following "Evaluation" Fonnn. 
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L«ad«r Evaluation 

• Evaluate the usefulness of the career development materials by checking either yes or no in response to the 
following statements. Write your comments to the last three questions. 

Yes No 

1- I found the career development materials in this module to be useful. 



2. I found the career development materials to be applicable In my community. 

3. I found the materials in this module easy to teach. 



4. The materials and learning activities met the objectives set out at the beginning of each 
unit. 



5. Youth appeared to enjoy the career development materials presented in this module. 



6. Youth appeared to learn from the career development materials presented in this 
nradule. 



7. I would recommend these career development materials to other American 
Indian/Alaska Native communities. 



8. List the learning activities youth appeared to enjoy the MOST: 
a. 



9. List the learning activities youth appeared to enjoy the LEAST: 

a. 

b. 



10. Other comments: 



Mail this form to: 

Dr. Phyllis Worden 

Program Leader Home Economks 

201 Admin. Bklg. 

Cotorado State University 

Fort Collins, Colorado 80523 
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